The Oracy Framework at The Greetland Academy

The Oracy Framework is a holistic and cross-curricular approach to developing spoken
communication. It focuses on developing pupils oral communication skills comprehensively,
emphasising both the cognitive and social aspects of speaking and listening. It aims to ensure that
pupils can articulate ideas effectively, listen critically, collaborate in discussions, and adapt their
speech to different contexts and audiences, to include skills like discuss, debate, reason, present,
take-turns, and actively listen.

We have used this tool to embedded oracy across all subjects. It provides a detailed breakdown of
the components; physical skills (voice control, body language), linguistic skills (vocabulary,
sentence structure), cognitive skills (reasoning, organizing ideas), and social-emotional skills
(confidence, collaboration). Oracy is not tied to a specific curriculum subject but is used to
enhance speaking and listening in diverse educational contexts to prepare our pupils for future
academic, professional and social contexts.
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Use the Oracy Framework to understand the
physical, linguistic, cognitive, and social and
emotional skills that enable successful discussion,
inspinng speech and effective communication.
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Physical

EYFS
(3-5 YEARS)

To turn your body towards the speaker
for an appropriate amount of time.

To speak to be heard clearly by others.

YEAR 3
(7-8 YEARS)

To consider position and posture when
addressing an audience.

To experiment with adjusting tone,
volume and pace for different
audiences.

Linguistic

RECEPTION
(4-5 YEARS)

To use gesture to support meaning in
play.

To speak audibly so they can be heard

and understood.

YEAR 4
(6-9 YEARS)

To consider movement when
addressing an audience.

To consider how tone, volume and
pace influence meaning.

YEAR 1
(5-6 YEARS)

To uss body language to show
listening.

To experiment with adjusting tons,
volume and pace.

YEAR 6
(9-10 YEARS)

For body language to becoms
increasingly natural.

To project their voice to a large
audience.

YEAR 2
(6-7 YEARS)

To use gesture to support the dslivery
of ideas e.g. gesturing towards
someons if referencing their idea.

To speak clearly and confidently in a
range of contexts.

YEAR 6
(10-11 YEARS)
To have a stage presance.

To adjust tone, volume and pace for a
given purpose and audience.

EYFS
(3-5 YEARS)

RECEPTION
(4-5 YEARS)

YEAR 1
(5-6 YEARS)

YEAR 2
(6-7 YEARS)

To use talk in play to practice new
vocabulary.

To join phrases with words such as “if",
‘because’ ‘so’ ‘could’ ‘but’.

To use talk in play to practice new
vocabulary.

To join phrases with words such as ‘if",
‘because’ ‘so’ ‘could’ ‘but’.

To use vocabulary specific to the topic
at hand.

To take opportunities to try out new
language.

To use conjunctions to organise and
sequence ideas e.g. firstly, secondly,
finally.

To use sentence stems to link to other's
ideas in group discussion (e.g. ‘| agree
with... because ..." ‘Linking to ...").

To adapt how they speak in different
situations according to audience.

To use sentence stems to signal when
they are building on or challenging
others’ ideas.

To use newly learnt vocabulary in an
appropriate way.

YEAR 3
(7-8 YEARS)

YEAR 4
(8-9 YEARS)

YEAR 5
(9-10 YEARS)

YEAR 6
(10-11 YEARS)

To begin to use specialist vocabulary.

To be able to use specialist language to
describe their own and others’ talk.

To begin to make precise language
choices (e.g. describing a cake as
‘delectable’ instead of ‘nice’).

To carefully consider the words and
phrasing they use to express their
ideas and how this supports the
purpose of talk.

To use specialist vocabulary when
discussing a known topic.

To use an increasingly sophisticated
range of sentence stems with
accuracy.

To select specific vocabulary
appropriate to the topic at hand.

To vary sentence structures and length
for effect when speaking.

To be comfortable using idiom and
expressions.

To use sophisticated vocabulary
appropriate to the context and purpose
of talk.

Cognitive

EYFS
(3-5 YEARS)

To begin to understand how and why
questions.
To use ‘and’ to link their ideas.

To describe events currently happening
and what might happen next.

YEAR 3
(7-8 YEARS)
To offer opinions that aren’t their own.

To reflect on discussions and identify
how to improve.

To be able to summarise a discussion.

To reach shared agresment in
discussions.

RECEPTION

(4-5 YEARS)

To ask questions.

To wonder about ideas.

To use ‘because’ to develop their
ideas.

To describe events that have happened

to them in detail.

YEAR 4
(8-9 YEARS)

To be able to give supporting evidence
8.g. citing a text, a previous example or

a historical event.
To ask probing questions.

To reflect on their own oracy skills and
identify areas of strength and areas to
improve.

YEAR 1
(5-6 YEARS)

To consider the merits of different
viewpoints.

To offer reasons for opinions.

To disagree with someone else’s
opinion politsly.

To explain ideas and events in
chronological order.

YEAR 5
(9-10 YEARS)

To be able to draw upon knowledge

of the world to support their own

point of view and explorse differant
perspectives.

To identify when a discussion is going
off topic and to be able to bring it back
on frack.

YEAR 2
(6-7 YEARS)

To ask questions to find out more
about a subject.

To build on others’ ideas in
discussions.

To make connections between what
has been said and their own and
others’ experiences.

YEAR 6
(10-11 YEARS)

To construct a detailed argument or
complex narrative.

To assess different viewpoints and
present counter-arguments.

To spontaneously respond to
increasingly complex guestions, citing
evidence where appropriate.

To acknowledge and explain changes
of position.



semsEmmend

To take turns to speak with the support
of an adult.

group.

To take turns to speak with a partner
independently.

To participate in group discussions
independently of an adult.

EYFS RECEPTION YEAR 1 YEAR 2
(3-56 YEARS) (4-5 YEARS) (5-6 YEARS) (6-7 YEARS)
To listen to others. To listen attentively in a pair or small Listen carefully to others. To encourage everyone to contribute.

To develop an awarensess of audiencs,
©.g. what might interest a certain
group.

Confident delivery of short pre-
prepared material.

To adapt the content of their speech for
a specific audience.

To speak with confidence in front of an
audisnce.

To develop an awarensss of audience.

To consider the impact of their words
on others when giving feedback.

To speak with flair and passion.

YEAR 3 YEAR 4 YEAR 5 YEAR 6

(7-8 YEARS) (8-92 YEARS) (9-10 YEARS) (10-11 YEARS)

Listen actively, questioning and To use more natural and subtle Listening actively for extended periods | To use humour effectively.
responding to others. prompts for turn taking. of time.

To be able to read a room or a group
and take action accordingly e.g. if
everyone looks disengaged, moving
on, or if people look confused stopping
to take questions.

To develop an awareness of group
dynamics and invite those who haven't
spoken to contribute.

The Planning Tool breaks down key oracy objectives into year groups from Early Years to Year 6
and looks closely at each through the lens of the Oracy Framework, including example outcomes
and teaching ideas for each one.

EYFS (3-5 years old)

(1)

To turn your body towards the speaker
fior an appropriate amount of timea.

To speak to be heard clearly by others.

: )

Ir.) Linguistic

To uss familiar words with confidence.

To use some taught vocabulary to
dascriba.

Cognitive

To begin to understand how and why
questions.

Touse ‘and’ to link their ideas.

To describe events currently happening
and what might happan next.

| soonemoten

To listen 1o others.

To take tums to speak with the support
of an adult.

Example outcomes:

— Share a story (life story, fairy taks, etc) with a friend or familiar adutt.
— Comglete a puzzle or solve a problem as a group (without an adult’s help) using effective teamwork.
— Speak about something they are interasted in, for sxample a favourite toy or what they did at the wesksnd.

Teaching ideas:
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— Support studants’ listening skills by playing scund identification games (for example: “who's behind the barn door?”

with animal noisas).

— Providing students with opportunities to give reasons for ideas, such as "Would you rather?" activities.

— Use story time sessions to sncourage children to use describing words for their favourite book characters.
— Support children to create their own characters and namratives.
— U= opan-ended questions (' wonder what would happen if?") to extend thinking and responses.

— Support children to use small world objects to retall stories using some familiar words ( for example — in Red Riding
Hood: wolf, woods, grandma, blow, bricks, straw, wood, etc).

— Provide opportunities 1o explore volume during weall-known rhymes and songs - sing it quister, sing it louder, sing like a

mouse, sing like a monstar,




Reception (4-5 years old)

[“ .) Linguistic Cognitive [@_

Tor use gesturs to sUpport meaning in To uss talk in play to practics new To ask questions. To listen attantively in a pair or small
play. vecabulary. To M T ] group.
To speak audibly so they can ba heard  To join phrases with words such as ‘i, C 0 . To take tums to speak with a partnar
and understood. ‘because’ ‘so’ “could” 'but’. EQ':B bacauss’ to devsiop thair indapendanthy.

To dascribe events that have happenad

to them in detail.
Example outcomes: — FEffsctive partnar talk.

— A visit to supermarket or post office to practice speaking to an unfamiliar aduit.

— Opportunitiss to speak for an extended period of time about something they are interestad in, for example a favourite
1oy or what thay did at the weekend.

Teaching ideas: — Provide students with opportunities to take on differant roles, ensuring they are equipped with the appropriate
knowledge and wocabulary to do this successfully. E.g. a shopkeeper speaking to a customer might say ‘How can
| help you today?' “Yes, st me get that for you. One moment'. Give specific praiss when they adopt a role and usse
language appropriately.

— Support students’ understanding of tum-taking in talk by using a physical object such as a toy to signify whossa tum it
is to speak.

— Support students’ understanding of listening through partner conversations. Break down what it means to listen and
frequently raturn to this through praiss. E.g. 'Parfact partners sit calmly and face each other when thay are listaning’.

— Introducs new language and sentencs stems through call and repaat, “miy turn, your turn'.

— Support students to develop an awarenass of the volume of their voice through modelling and chances for them to
practise speaking at differant levels. E.g. "tell your partner what you had for breakfast in a whisper ... now tall ma your
favourite colour in a playground woica!”
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Year 1 (5-6 years old)

m ( ) Linguistic Cognitive [e_

To usa body languags to show To use vocabulary specific to the topic  To consider the merits of different Listan carsfully to others.
R i TEIRITE To participate in group discussions
To expariment with adjusting tons, To taks opportunities to 1y out new To offer reasons for opinions. indepandeantly of an aduit.

volume and pace. language.

To disagres with someons elsa’s
To use conjunctions to organiss and opinion politaly.

mfm (ISR SRR To explain ideas and eveants in

chronolegical order.
To usa sentance stams to link to other's .
id - i To ask a question when they haven't
with... because ..." 'Linking to ..."). ’

Example outcomes: — To take part in a small group discussion without an adult.
— To be filmed speaking and use this for reflection.
— To speak in front of a larger audisnce e.g. during an assemibily.

Teaching ideas: — Introduce students to different protocols to scaffold turn-taking e.9. putting a thumb in when they want to spaak, or
taking turns passing talk around a circle.

— Usa visual aids to support students’ awarsness of talk e.9. using countars 1o reprasant contributions to a discussion or
passing wool from speaker to speaksr to show how coniributions in a conversation should link to each other.

— As a teacher, explicitly model your own usse of gquestions to clarify your understanding, e.g. ‘| didn't understand that so
I'm going to ask a question to help me. What did you mean by X7"

— Introduce studants to the oles of the ‘builder and “challsnger”. Equip studants with santence stams to fulfil saach role.

— Draw students’ attention to the role that listening has in developing understanding. E.g. ‘"Mow that we have heard that,
has anyone changed thair mind?”
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Year 2 (6-7 years old)

[0 .\J Linguistic

it [e_

To use gesture to support the delivery  To adapt how they spaak in different To ask questions to find out more To encourage everyons to contribute.
dd@ma#.gﬂsmgt::@}h situations according to audience. about a subject. T TeD T
someona if refarencing their idea. To usse sentence stems to signal whan  To build on others' ideas in 2.g. what might interast a certain
To speak claarty and confidantly in a they ara building on or challenging disCUSSIons. group.
[ErEEai e IEE Ik To maka connections batwean what Confident delivery of short pre-

To usa newly lsarnt vocabulary in an has bean said and their own and praparad material.

appropriate way. others’ expaniences.
Example outcomes: — Speak to unfamiliar people with real purpose &.0. asking quastions 10 @ MUSssUM curator or having a conversation with

a visitor in the classroom.

— Participate in a short *show and tell’ sassion.

Teaching ideas: — Introduce sentence stems with accompanying gesturas to support meaning for both speaker and their audisnce. E.g.

linking fingars togather for ‘linking to” and holding up ons fingsr to emphasise their first point.

— Creata differant role play scenarios which enable students to practise spaaking in differant contexts e.g. having t8a
with the Quaan, talking to a sibling, talking to a neighbour or a friend on the playground.

— Play games which encourage students 10 elaborata on their ideas, e.g. “tall me mors” or ‘just a2 minute’.

— Usa hot-seating and question tennis 1o develop studants’ quastoning skills.

— Praisa students who invite othars imto discussions and as a class develop ideas for how this can be dons, 8.g. saying

their namea, asking them a guastion, TUrning 1o them.

Voice 21 Cumiculum Planning Tool

Year 3 (7-8 years old)

L ®)

it [_
To considar position and posture when  To begin to usae specialist vocabulary. To offer opinions that aren't their own. Listan actively, quastioning and
A To bs abls to uss spscidlist languags 1o To rafisct on discussions and identify  "=oP0nding to others.
To expariment with adjusting tons, dascribe their own and others’ talk. how to improve. To adapt the contant of their speach for
;il.;rmandpmaforciﬂm To bagin to make preciss languags To ba able to summarise a discussion. EELTEIELIE IR
ances. choices (e.9. describing a cake as T EITiTTT - To speak with confidenca in front of an

. = =7 agreemsent in

delectable” instead of ‘nice’). irEriin audience.
Example outcomes: — Take on an expert roks e.g. 1o deliver a talk or speech as an astrologist or archasologist.

— Become a storyteller for an authentic audience.

— Present to an audience of clder or younger studenis.

— Chair a discussion.

— Hold a class meeting.
Teaching ideas: — Exposa students to a range of models for talk, .9. by meeting an expert or watching a talk online. Unpick why each

spoaker is succassful.

— Develop a shared language to describa talk in the classroom through creating a class set of 'discussion guidelines’.
These can be used as success criteia to support students to reflaect on their discussions.

— Introducs Talk Detectives' to support studants to reflact on their talk and raise students' awarenass of what makes

good discussion.

— Scaffold students’ summarnes by allocating one student in a trio discussion the role of the “silent summariser’. While
the other membars of the trio discuss an idea, the silant summarnser must remain quist, listen and then feadback the

main points at the end of the discussion.
— Play "articulate’ with specialist subject vocabulary.
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Year 4 (8-9 years old)

[o .) Linguistic Cognitive [@_

To consider movament whian To carefully consider the words and To be able to give supporting evidence  To use more natural and subtle
addrassing an audienca. phrasing they use to exprass their 2.g. cifing a text, a previous example or  prompts for tum taking.
To considar how tons, volums and e mﬂfht::m's S ShE SRR To develop an awarensss of audienca.
pace influence meaning. purpasa - To ask probing questions. To sder the impact of their words
Tﬂmwﬁmm To reflect on their own oracy skills and  on others when giving feedback.
discussing a LEE identify areas of strength and arsas to
improve.
Example outcomes: — To use talk for a specific purpose e.g. to parsuade or to entartain.
— To speak in front of a larger audisnce of adults e.g. a group of eight
— To collaboratively solve a problem.
— To speak with an unknown adult for a specific purposs, e.g. market ressarch or ordering.
— To undsrtake pasar teaching.
— To perform postry by heart.
Teaching ideas: — Introduce students to sentence stems to cite evidence and ask probing questions.

— Teach the conventions for different types of talk, .0 in oral stonytelling using similes, metaphors, time connactives, rich
description and techniques to build suspense. In a persuasive pitch using a “hook’ to grab the audience’s attention,
rhetorical devices such list of three and rhetorical questions.

— Create opportunities for studants to reflect on their own oracy skills and those of their peers, and set targets for
improvemant.

— St up discussions whare sach student has key information to bring to the discussion. E.g. each student has read a
differant historical source or pisce of svidence and the group neads 1o decids the causa of the cantral event.

— When using trio discussions, allocate one member of the trie the role of questioner. Their sole responsibility during the
trio discussion is 1o ask guestions of the rest of the group.
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Year 5 (9-10 years old)

[

N )

For body language to becoma To use an increasingly sophisticated To be able to draw upon knowledge Listaning actively for extanded periods
increasingly natural. range of santence stams with of the world to support their own of time.
To project their voice 1o a large accuracy. pmmuh::;ﬂmmm To speak with flair and passion.
audianca. To seloct spacific vocabulary [FEErEElEn
appropriate to the topic at hand. To identify when a discussion is going
off topic and to be able to bring it back
on track_
Exﬂmple outcomes: —_ Errteradaba‘tacompati‘tbn_
— BBC school report.
— Creata a Youtube Channel.

— Mest professionals 8.g. a lawyar, an MP or councillor 1o ask questions about their job.
— Leading a parents’ avening.

— Compering a school talent show or event.

— Slam postry.

— Stand up comedy.

Teauhing ideas: — Equip students with the language to describe when a discussion has gone off track and support them to identify whan
this has happenad e.g. by looking at transcripts or video examples. Develop sentence stems for students to bring
discussions back on track e.g. “That might be true, howewer what do you think about X7 *It feels a bit like wa are going
off topic hare. Let’s gat back to X'.

— Teach stratagias 1o ba able 1o listen for an extendad pericd of time, 6.9 note-taking or drawing visuals.

— Use vocal warm ups and diaphragm breathing exercises to support voice projection. Some examples are in the book,
This i= a Voice.

— Develop a bank of sentence stems which have a similar meaning to thosa students ars already familiar with e.g. for
agreament: 'l agres and | would like 1o add ..." | would like 1o echo what X said because ..." ‘| se it in 2 similar way to

) . . ¥ because ..." 'l have a similar opinion becauss ...'
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Year 6 (10-11 years old)

(7

e

.) Linguistic Cognitive [@_
To have a stage prasenca. To vary sentance structurss and length To construct a detailed argumeant or To use humour sffectively.
To adjust tone, volume and pace fora Tt EEWEE: TR To be able to read a room or a group
given purposs and audience. To be comfortable using idiom and To assess differant viewpoints and and take action accordingly e.g. if
To uss sophisticated vocabuiary To spontansousiy respond 1o on or changing topic, o f paopls lock
appropriate to the contaxt and purpose  increasingly complex questions, citing apping TLIEETE
of talk. avidence whers appropriate. To devslop an awareness of group
To ach adge and sxplain cf = drnammaﬂlr_wmmmrmven't
Tt spoken to contribute.
Example outcomes: — Give a speach to an audience of peers and adults.
— Lsad School Council.
— Mentor or teach younger students.
— Lead an assembly.
— Act as a tour guides for prospective parents.
— Record their own sports commentary.
Teaching ideas: — Play games like ‘just a minute' to practiss flusncy when talking about a given topic e.g. climats changs.
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— Practisa "‘power poses’ 1o explore physical aspects of spaaking.
— Teach structures for building ovidence-based arguments.

— Before students deliver presantational talk, create struciured opporunities for students to reflect on what will engage
their audiencs and the skills they nead 1o bs succassful.

— Provide structured opportunities for students to summarise from group discussions.



